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Section 1

Overview of RTI philosophy and expectations
[image: image2.wmf]
The CSDE SBRI/RTI initiative:  Using Scientific Research-Based Interventions:  Improving Education for all students, Connecticut’s Framework for RTI

Important clarifications about SRBI/RTI that everyone should know:

· RTI is a general education process

· As of July 1, 2009, it’s the law…

· RTI should stand for “Really Terrific Instruction”

· ALL students are in Tier 1 of the RTI process

· Core general education curricula should address a range strategies and learning styles
· Differentiation of instruction is an expected element for all learners including those performing above and below grade level expectations and English Language Learners

· Classroom teachers are expected to share ideas, collaborate, and communicate about best practice and successful strategies for students as they transition through different classes

· Documentation or record-keeping is an essential element in RTI so that each teacher doesn’t have to re-invent the wheel when it comes to identify effective strategies for students.  Clear documentation will show areas of progress and lack of progress and help inform when it is time to move to another level or intervention
· Common assessments of all students are necessary to enable the teacher to monitor academic and social progress and identify those experiencing difficulty early

· Early intervention for students experiencing academic and/or behavioral difficulties can help to prevent the development of more serious educational issues later on

· Some students will require long-term, on-going modifications as part of their instruction to continue to experience success in a regular education classroom

· RTI is not a pre-referral process or part of the Special Education identification process, but data generated can be used to determine the need for evaluation
· Special education support personnel (school psychologists, speech-language pathologists, social workers, behavior intervention specialists, reading/math specialists) have a crucial supportive role to provide supports, assist in the selection of assessments, suggest ways to modify or differentiate classroom instruction, and provide general guidance about appropriate interventions for individual students

· Any concerns about a student’s academic or behavioral performance should be regularly communicated to the student’s parents or guardians along with a plan of action to improve outcomes 

For further reading on Connecticut’s SRBI requirements: 

http://www.sde.ct.gov/sde/lib/sde/pdf/pressroom/SRBI_full.pdf
Family guide:  http://www.sde.ct.gov/sde/lib/sde/pdf/cali/family_guide_to_srbi.pdf
RTI/SRBI in Torrington

RTI (Response to Intervention) is a process designed to assure that “really terrific instruction” is available to all students and that those students with some special learning issues are able to access appropriate instructional and/or behavioral supports through general education.

RTI recognizes:

· Each grade level has established standards for the acceptable level of student performance and achievement.

· Lowest 10-20% determined by district standards, not by state determined GLEs or other performance indicators, i.e.:  lowest 20% in each classroom not compared to all grade 3 students across the state so that classroom instruction can meet students where they are

· Some students have learning styles or needs that require alternate strategies or additional supports in order to meet with success.

· The number of students referred to Tier 2 for additional support services beyond what can be delivered in the general classroom setting should not exceed 20% of the class.  If the number of students not meeting expectations is larger than 20% of the class, the classroom teacher should work closely with the reading consultant, literacy team, math consultant, literacy or numeracy coach, administrator, or other available support staff on site to examine daily classroom practices to make curriculum more accessible to the whole class.

· Some of these students may have bona fide learning disabilities that will result in referral to special education services, however, it is essential to first document multiple strategies and interventions successively moving through the tiers before initiating the referral process.

Expectations and Responsibilities of every classroom teacher:

· Administer and analyze designated common assessments pertinent to content area in order to determine students who are struggling with grade level performance and expectations

· Elementary:  TPS Language Arts Assessment Timeline, Math Common District Assessments

· Secondary:  Course-based benchmark assessments and CFAs

· Student testing data should be maintained in Power Teacher (grade book feature) of Power School student information system

· Consult the student’s cumulative file and testing history to determine areas of student strengths and weaknesses

· Consult with previous teacher(s) and service providers if possible to learn about student’s learning profile

· Consult with parent/guardian on student’s past history, strengths and weaknesses, interests and motivations

· Select strategies that have the potential to support the student in the general classroom environment and document them to create a record of strategies attempted

· These may include small group instruction, flexible grouping, peer support, tutoring or re-teaching, alternate texts, assignments modified for complexity/length/number of items, other differentiation (see additional materials)

· “Learning Profiles” can be entered into the “Alerts” section of Power School for each student identified with special learning issues so that information can be accessed by all of the student’s teachers

· If student continues to struggle, activate the school level RTI team to generate additional ideas for strategies, materials, and interventions from staff with other perspectives and knowledge that can be taken back to classroom and tried with student.  Where staffing permits, services should “push-in” to classrooms by specialists, consultants, coaches, psychologists, etc.

· Document progress at regular, determined intervals (weekly, monthly)

· Report back to RTI team on success of interventions.  If student is not progressing, consider adjusting the intervention, frequency, or duration before moving to Tier 2 to create an action plan utilizing services IN ADDITION to what can be provided in the classroom

· Classroom teacher should be prepared to return to team with data:  scores on performance tasks or assessments, student work samples, etc.

· Classroom teacher and support staff continue to work in partnership to support student with ideas, strategies and materials

· Classroom teacher continues to keep in contact with parent/guardian to inform home about strategies and progress

RTI for Behavioral Issues

The following are possible interventions which might be considered at each tier, although it is not an exhaustive list.

Tier I: Universal Interventions for All Students in All Settings School-Wide: (80-90% of students without serious behavioral difficulties).

School-wide positive behavior support program (student of the month)- PBIS

Expectations clearly articulated to students and posted within school and classrooms; code of conduct; student handbook

Use of effective classroom management strategies (see following page)

Behavior management program for entire classroom

Social interaction skills modeling: interactions of adult/adult and adult/student (daily interactions) in all school environments

Informal social skills exposure/instruction by teachers and other adults

Pro-social skill development programs/developmental guidance programs 

Continuous informal progress monitoring and documentation by teachers

Pupil Services support staff consultation with teachers available at every tier to assist 
with the development of behavior management plans, their implementation, 
monitoring and modifying goals and objectives and data 
collection and analysis

Classroom observations by school personnel as needed

Tier II: Specialized Group Interventions for students who have not responded to Tier I efforts 5%-15%: Weekly monitoring, assessment/data generation.

Strategic supplemental behavior programs (Upward Bound program, for example)


Small group social skills training or anger management training


Peer/Adult mentoring program

Developmental guidance programs in classes


Tiered discipline program (code of conduct); Alternatives to suspension


Functional Behavior Assessments and Behavior Management Plan by school personnel

Tier III: Specialized Individual Interventions for students with marked difficulty and who have not responded to Tiers I and II efforts 1%-7%: Frequent, daily mentoring, monitoring and assessing/data generation.

Direct teaching of Social Skills

Individual counseling/therapy by school personnel


Individual behavior management plans/contracts developed in conjunction with school 
personnel


In-school alternative setting (in-school suspension) 

A documented pattern of non-responsiveness to interventions may indicate the need for special referral and possible psychoeducational evaluation. 

Important Information to Remember about Classroom Management


Preventive strategies are integral to efficient and effective classroom management.


Effective classroom management has been shown to increase student engagement, decrease disruptive behavior and enhance instructional time, all of which result in improved student achievement. 


There is much established evidence in educational literature that clear, reasonable rules, fairly and consistently enforced, not only reduce behavior problems that interfere with learning, but can also promote a feeling of pride and responsibility in the class and overall school community. 


Planning classroom procedures and rules- 



Procedures establish the routines students will follow in their daily activities. 


These can go a long way in avoiding behavioral problems in the classroom. They 


should be taught until they become automatic and frequently monitored. 






Rules set the standards for acceptable behavior. Obtaining student input is very 


important as it tends to promote a feeling of ownership and emphasizes internal, 


rather than external behavioral regulation and control. The goal of discipline is to 


teach respect, responsibility and safe interpersonal interactions, not solely to 


punish.


Guidelines for developing and establishing rules-



Keep class rules consistent, state rules clearly, explain why the rules are necessary, state rules positively so students know how and/or learn to comply with desired behavior, keep the list short and encourage student input. When completed they should be posted in the classroom, easily visible to all and reviewed as necessary.

General guidelines for successful behavioral interventions for misbehavior- 


Keep the discipline encounter brief, make sure you follow-through with consequences, be as consistent as possible, avoid arguing with student and preserve student dignity.


Communicating with parents and encouraging parental involvement-



Ample research demonstrate numerous benefits from home-school cooperation and include higher academic achievement, more positive attitudes and behaviors, higher attendance rates and a greater willingness of students to complete homework assignments. 
www.interventioncentral.org

This is a very useful website with numerous behavioral as well as academic interventions. There is a lot of free information!






























































































































